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Editorial

Are We Compromising Safety in the Preparation
of Technology Education Teachers?

W. . Hayaie, Il

s our curriculum has evolved over the 40 plus years that I have been
invested in technology education (formerly industrial arts education), T have
abserved with interest the various changes that have occurred. I entered.
industrial arts (IA) as a junior high school student in 2 mixed woods and metals.
class in the early 1960's. My school experience was almost eatirely 2n unhappy
one save for my “shop” class. Yes, even though leaders in the field of IA had
already begun encovraging the abandonment of the word “shop” in favor of the
‘more academic sounding “laboratory.” we kids called it “shop.” And, we knew
what the class was about too. From obr perspective, shop was about “makin

In hindsight, as a professor with a Ph.D., I now know that the goals of
my teachers and the classes that they taught litle: sin
shop™—rather, the projects and other activities were both the sugar to make the
‘medicine go down and the learning activities that transmitted information and
skills more effectively than mere lectures and reading. I stll have the

oard. candy dish lathe turmed bow, carved salad servers. model cannon.
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Moving Beyond Cultural Barriers: Successful
Strategies of Female Technology Education Teachers

Raymond R. McCarthy and Joseph Berger

‘Women are underrepresented in Science, Technols

Math fields of study and careers with a subset of STEM—Techaolo,
Education—possibly one of the least integrated fields for women as students
and as professionals (Akmal, Oaks, & Barker, 2004; Braundy, 2004; Brauady
Petrina, Dalley & Paxton, 2000; Zuga, 1996; Zuga, 1999). What accounts for
this sitvation and what are potential remedies? The purpose of this study was to
fearn about the ways in which female technology education teachers understand
soutces of influence on their career choices. The findings from this study are
intended to provide insights into the participants” perspectives that might shed
tight on how to better encourage females to aspire to and eater technolog
education as a profession. The conclusions derived from this study may help to
create a deeper understanding of how women move beyond cultural barriers and
‘make “unexpected transitions” to become female technology education teachers.
‘This qualitative study is based on interviews with ten female technology
education teachers.

‘This study is sigaificant because little change has been made towards
increasing female participation in STEM fields despite millions of dollars spent
to overcome the shortage of women in STEM studies and careers (Hayni,

2005, National Education Association (NEA), 2003a; National Education





